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Abstract

Zumix, a twenty year-old East Boston community based initiative, has made huge strides in giving underserved youth positive educational and experiential opportunities in the musical arts.  Specifically, the organization provides a venue in which there are dedicated staff running programs and providing a strong sense of community such that youth from a violence and substance-abuse prone community can safely come learn and create music, radio broadcasting and sound technology. ZUMIX hopes that through these activities, youth will gain skills, knowledge and behaviors, and through subsequent practice at ZUMIX and in real-world settings will develop the confidence, passion and resilience to go beyond ZUMIX and do bigger things.  Such, self-efficacy is evidenced and can be measured by a variety of post-ZUMIX impacts.  As ZUMIX qualifies as a comprehensive community initiative, essentially one that aims to better the outcomes of urban youth (those from early to late adolescence), it warrants a detailed analysis of how the program works and why it works.  Such an analysis can be a fruitful way to show the strengths and problematic linkages in the program.  Surfacing strengths is important for the acquisition of funding and scaling possibilities; conversely, illuminating problematic linkages allows programs to be bettered.
Introduction to ZUMIX

ZUMIX was conceived with the noble idea that providing youth from a violence-ridden community a medium and a safe place through which they could develop passion, resilience and self-efficacy could “transform lives” and “elevate communities” (http://www.zumix.org).  This idea was the first theory of change operating when, in 1991, founders Madeleine Steczynski and Bob Grove began ZUMIX.  Both founders believed that if they could provide an alternative venue in which children could build their interest, skills and confidence that they could begin to stem escalating youth violence, substance abuse problems and the growing number of underserved youth population in East Boston.  Their initial program was basic; with $200 and Steczynski’s living room as a meeting space, the founders offered a summer song-writing class to 24 youth.  While not planned, by 1993, this program that begin with one summer song-writing course shifted into a year round offering of youth development and community building programs.  Speed up, twenty years later to the year 2011, and ZUMIX finds itself with several million dollars of funding, a state of the art music and cultural facility housed in what was once an East Boston firehouse, and a Whitehouse award for its innovative model and its great impact on youth.  
While Steczynski, whose visions underlie the actions of ZUMIX, is quite resistant to the idea of evaluation – ZUMIX warrants evaluation.  Its historical successes, continued growth and public recognition for the number of youth who come out of ZUMIX with scholarships and acceptances into top schools is catching the attention of external funders, policymakers, organizations and individuals who wonder how ZUMIX creates such impact?  Using a logic model to break down how ZUMIX works into a series of microsteps will allow the surfacing of assumptions embedded between such steps.  Why? “Logic models illustrate a sequence of cause-and-effect relationships (McCawley, 2001)” which are moving towards some desired impact. In ZUMIX’s case such impact can be seen in the high graduation rate of their students, and number of students who come out of ZUMIX with top college acceptances – all proxies to the development of self-efficacy.  

Hence through the remainder of the paper, I analyze ZUMIX through a logic model lens (please see Appendix A).  I begin with initial and broad level assumptions then proceed through the components of the logical model in a step-by-step fashion.  The first two components, the inputs and the activities are the “planned work”; the last three components are the outputs (the immediate outcomes that result from the activities), the outcomes (the results of the outputs), and ultimately the impact – all three making up the “desired work” (W.K Kellog Foundation, 2002). In delineating those microsteps, I will identify additional implicit and explicit assumptions, which come up in those steps in the hope that I may be able to provide a reasonably detailed yet holistic portrait of how ZUMIX does what it does. 
Initial theories of change and assumptions

The inspiration for the creation for ZUMIX was that youth can be empowered socially and politically through music – Madeleine Steczynski believed this to be so from her own involvement while in her youth in the punk scene.  This inspiration and first overarching theory of change guiding the inception of ZUMIX has become more nuanced over the years.  Recently, following the evaluation of ZUMIX by the Boston Youth Arts Evaluation Project (BYAEP), the organization developed an official theory of change:

“If youth participate in high quality arts programs, they will develop specific skills and competencies, which lead to a set of intermediate outcomes (able to engage and be productive, to navigate, and to make connections with others), which in turn lead to a set of long-term outcomes (resiliency, self-efficacy and personal fulfillment, and community engagement) that together constitute life success. (BYAEP Website) ”
This theory of change is predicated on a series of assumptions including:

· High quality arts programs can influence youth more than more deleterious factors such as violence and substance abuse.
· ZUMIX has the financial resources and facilities to conduct such programs at a quality level.
· As youth self-select themselves into ZUMIX, what role does such initial proactivity play into broader level changes seen in youth as they pass through ZUMIX programming?
· Are those conducting the programs able to engage and inspire the youth enough such that the youth can learn and model themselves after the behavior of facilitators – one of the desired impacts of ZUMIX is that youth come out with more self-efficacy.  According to Albert Bandura, two-ways that self-efficacy develops in individuals is when they feel comfortable enough to practice newly found knowledge and skills and also when they feel enough similarity to model themselves after others displaying desired behavior.
ZUMIX has a variety of desired outcomes and impacts that it wishes to see happen in its youth including the development of resilience, courage and passion and ultimately self-efficacy.  It is this last result, development of self-efficacy that I will focus on and operationalize as the desired result of the previous steps in the logic model.  Following are those steps.  
Inputs


According to the Kellog Logic Model Development Guide, factors are resources and/or barriers, which potentially enable or limit program effectiveness.  Given the aforementioned assumptions, ZUMIX’s enabling factors include: 1. Over three million dollars of funding going towards youth programs, 2. A state of the art 9,000 square foot space with rooms set aside for classes, sound recording, band practice, community programs, a kitchen and living room facilities, and 3. A dedicated cadre of staff and volunteers.  This last factor addresses the assumption that staff needs to be truly passionate and engaged.  The assumption that only passionate, knowledgeable and driven individuals work or volunteer for ZUMIX is not taken for granted eliminating a potential problematic linkage.  These individuals serve either as rock education mentors, administrative staff, consultants, teaching artists or in other temporary roles during community events.  Such roles are often staffed by youth who have been impacted by the activities of ZUMIX and feedback into the program design as inputs.  Encouraging youth to come back and volunteer and work in the program plays into a more subtle theory of change, that if you allow adolescents students opportunities to apply their skills and knowledge, then through a developmental cascade they will develop self-efficacy. 
One might assume that a limiting factor could be the area in which ZUMIX operates – East Boston, which can be rough.  Yet in the case of ZUMIX, its presence as an additional or alternative community to the community in which it lies not only makes it more accessible for self-selected youth that the organization wishes to serve, but the impacts of ZUMIX will then be more proximal to the greater community which is one of ZUMIX’s ultimate goals. 
With a global and in-depth set of inputs, the activities that are ZUMIX’s magic are ready to be conducted.
Activities
ZUMIX has created two types of program types, 1. Hands-on Youth Development Programs, and 2. Community Arts Access and Exposure Programs.  
1.) 
Hands-on Youth Development Programs provide exposure to private instrument and voice lessons, songwriting, and the use of creative technology.  Specific program examples include:  
· The Streetwise program: Youth get the opportunity to write songs that explore personal and social issues.
· ZUMIX radio: Youth learn to develop and produce radio shows.
· Summer Street Program: Participants are asked to write songs with a positive message. 
2.)
Community Arts Access and Exposure Programs house a variety of cultural and collaborative community events in which they offer youth paid jobs as musicians, sound engineers, organizers, promoters and hosts. The purpose of these activities is multifold.  They provide arts and cultural events for the surrounding community and engage local artists and business-owners, which in turn may provide additional opportunities for ZUMIX youth. 
Outputs

Outputs will be defined as those outcomes that are immediate consequences of the activities performed.  According to ZUMIX’s Annual Report ’10-’11, the organization’s activities are linked such that they help youth gain skills and knowledge that will help them transition from adolescence to early adulthood. Specific examples include the development of knowledge of self and society through songwriting, the acquisition of technical skills through pedantic and experiential exposure to sound technician work and the development of research, organizational, creative, and self-regulation skills in the creation and production of radio broadcast shows.  
Outcomes
As youth gain knowledge and skills, they are then given the opportunities to apply them in an accepting and psychologically safe environment.  Through such practice they gain confidence, develop passion for working hard at something they love and resilience to deal with ups and down. If not given such opportunities to practice their skills and knowledge then a problematic linkage could occur from outputs to outcomes.  Essentially, it is one thing to learn something but another thing to practice that thing.  Practice allows an individual to try what they learned out, figure out what works best for them, gain an understanding of the challenges inherent in that area they are practicing in and eventually if the individual sticks to it, he or she can gain confidence and resilience.  Such confidence and resilience can be context-specific but sometimes spill over into other domains of human functioning.  In the case of ZUMIX, such spillover is evidenced in its impacts.  
Impacts
The aforementioned outputs lead to a variety of outcomes including better commitment and achievement in school, ability to respond to challenges and increased self-awareness.  In turn, youth often show increased self-efficacy and resilience as they graduate at higher rates than are normal from the communities they come from and apply and get into top name colleges often times receiving full paid scholarships.  Self-efficacy is an individual’s sense about himself/herself that he/she can successfully execute a course of action (Bandura, 1986).  A vital requisite for the development of self-efficacy is a feeling of mastery, which occurs as a result of engagement and experiential learning (Hamilton & Flanagan, 2007). 
Discussion
I think the next step would be to apply a mixed-methods approach in measuring the development of self-efficacy.  On the qualitative side, there could be self-report surveys and semi-structured interviews used to determine how each student sees the effects ZUMIX had on him or her – particularly probing for the presence or absence of self-efficacy.  Such results could be correlated with subsequent longitudinal data as measured by high school achievement, the number of performance and/or job opportunities related to skills, knowledge and behaviors learned at ZUMIX and the number of students who graduate, apply to college, get into college and get scholarships.  Such impacts may also then implicate other characteristics that develop as a result of ZUMIX, including achievement motivation and drive.
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